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FROM THE PRESIDENT
Sandra Donaghue

 Fresh starts, new beginnings, the joy and promise of a new 
school year. Each September follows our much-needed rest 
from the summer months and allows us to shine our light 
once again as we prepare to welcome back our students, 
staff and families. We will aim to serve 
our communities with the hope and 
promise of what lies ahead. We will 
strive to create new spaces where we are 
all called to learn, unlearn and relearn, 
enabling all to thrive. It is my hope that 
what lies ahead are times that allow us to 
get back to what nourishes and fuels us 
to do the work that we were called to do.

Pope Francis reminds us that “our life 
spreads light when it is given in service. 
The secret of joy is living to serve.” As 
we enter this year of moving forward, 
let us focus on living in relationship 
and connecting with one another in a 
way that protects the dignity, value and 
worth of us all.  

We serve with the passion we have 
always had for our vocation. When we 
were tired and weary, we drew on the 
strength of our faith to serve as our guide. These are the 
words of Jesus, in Matthew(11-28-30) “Come to me, all 
of you who are weary and carry heavy burdens, and I will 
give you rest. Take my yoke upon you. Let me teach you, 
because I am humble and gentle, and you will find rest for 
your souls. For my yoke fits perfectly, and the burden I give 
you is light.”  

The light that administrators shine on the communities 
they serve, the staff they lead and the students' hearts they 
touch is not always seen, but it has the same lasting effects 
as the rock that ripples until it is a large wave in the ocean. 

Let your light shine through and follow 
your true path.

As the past few years have shown us 
being of service has been heavy and 
many times difficult. We have had 
to carry the cross for many, often 
forgetting about ourselves. Our strength 
and fortitude are what others will 
remember as we have served.

And CPCO is here to serve you. We will 
create opportunities and spaces for us 
all to lean in and continue to shift the 
conversation from challenges to changes 
that are in favour of the Catholic leader.  

What is hopeful is that we find our joy 
while serving. We are blessed knowing 
that we have Jesus as our Master teacher 
and that His class will always meet our 
needs. “Well done, good and faithful 

servant! You were faithful over a few things. I will put you 
in charge of many things. Enter into the joy of your Lord.” 
(Matthew 25:21)

Privileged to serve, advocate and lead us in our 25th year. 
May God’s blessings be upon you as we enter into this 
year together.

25 Years, CPCO

As we enter this 
year of moving 
forward, let us 

focus on living in 
relationship and 
connecting with 
one another in a 

way that protects 
the dignity, value 

and worth of us all. 
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FROM THE EXECUTIVE DIRECTOR
Joseph Geiser

Moving Forward. Together.

On behalf of our CPCO staff, I welcome you back to 
another year full of promise, anticipation and learning 
together. For those who are new 
to your respective roles, we can 
assure you that we are committed 
to supporting you in your daily lives 
as Catholic educators through our 
Professional Learning opportunities, 
our Support Services and Legal 
resources, our Communications 
initiatives, as well as with our 
Corporate Operations services. 

The past two and a half years 
have taught us all about the value 
of facing adversity together, of 
having those challenging and difficult conversations, 
and of ultimately doing what’s best and right for our 
school communities and especially for the students we 
serve. As a Catholic association we have a heightened 
awareness of the struggles and challenges that our 
Catholic administrators face each day. I can assure you 
that we are listening and acting on what you are telling 
us. This is especially true as we work with you as you 
support our students, staff and communities in an effort 
to dismantle discrimination and racism in all of its 
forms wherever and whenever it is encountered.   

This issue of Principal Connections – “Dismantling 
Discrimination: A Way Froward” reminds us that, as 
Catholic educators, this is what we are called to do. 
While there is no one way forward we must always 
be willing and open to learning from each other, 
understanding and respecting the lived experiences 

of those with whom we work, above all the students 
and their families in our schools. By the time you 
receive this publication, Pope Francis will have 
completed his much anticipated and wished for visit 
of reconciliation to Canada and especially to our 
Indigenous communities. May his words and actions 
specifically during his time with us be our inspiration 
for the year ahead. Our Catholic social teachings call 

upon us to remove obstacles and barriers 
to equity in education ensuring that our 
schools are safe learning and working 
environments for all.

As an association, CPCO continues to 
take this responsibility very seriously 
through our services and actions. 
Our professional learning offerings 
have been thoroughly reviewed to 
ensure they are delivered through 
a demonstrable equity lens and our 
professional staff continue to immerse 
themselves in professional development 

that is culturally responsive. In addition, acting on the 
demographic and anecdotal results of our association 
census, our Executive Council has committed budget 
to support resources and a new standing committee 
specific to the needs of our Members and Associates. 

The Administrative and Professional staff at CPCO are 
committed on a daily basis to providing the best service 
possible to each of you. We encourage you to take 
advantage of the many resources, supports and offerings 
available. We are excited about the year ahead. We know 
that you will often be called upon as Catholic Principals 
and Vice-Principals to give much of yourselves – your 
time and your energy – to those around you. Know that 
you are not alone in your vocation.

May the year ahead be one of many successes and God’s 
continued blessings.

Our Catholic 
social teachings 
call upon us to 

remove obstacles 
and barriers in 

education.

Have we not all one father? Has not one God created us?  
Why then are we faithless to one another, profaning  
the covenant of our ancestors?

Malachi 2:10
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FROM THE EDITOR
Deirdre Kinsella Biss

The Equity Journey: Dismantling Discrimination
Emma Lind speaks to the pluralities of white identity in her 
article Deconstructing Our Whiteness. She discusses the 
idea that white leaders have been explicitly and implicitly 
coached by the broader culture to adopt a so-called “colour-
blind” approach to race and racism. She speaks to her own 
story of growth personally and shares her professional 
reflections as a leader. Her article provokes many questions 
for school leaders to think about.

Michael Fullan calls for whole system 
change. In Re-Mantling Learning:  
The Quality Investments and 0ther 
Drivers, he recognizes that humanity is 
at the core of all equity work and presents 
the ‘humanity paradigm.’ Michael 
recommends this paradigm – designed 
around well-being and learning; social 
intelligence; equality investments and 
systemness – as the driver for successful 
system reform.  

In Justice and Righteousness:  
Non-Negotiables for School Leaders, 

Michael Saver invites Catholic principals to be righteous 
leaders. He challenges us to truly examine the real 
issues of social injustice we are asked to respond to 
daily. He recognizes the Indigenous residential schools; 
the continuing lack of safety experienced by students 
who identify with differing identities; the economic 
disparities highlighted by the pandemic as areas where 
true injustice dwells. He reminds us righteousness is the 
inner attitude that always seeks justice.

A better alternative for all people is needed in Ontario. 
Dismantling the old ways of doing things only works with 
a concerted effort to construct the new at the same time. 
Building “an everyone culture” should be our destination. 
By re-culturing our schools with a human rights approach 
to learning, we all grow and become more enlightened 
along the way. We owe this to the 575,000 students in our 
Catholic schools, and to a more just future for all.

Our equity journey 
is deepened by 

individuals and 
organizations 

learning to check 
their  baggage.

Diversity, Equity and Inclusion top the agenda in our 
Ontario Catholic schools this year. As principals and 
vice-principals, we find ourselves travelling a path where 
reflection is necessary for personal growth and analysis 
is key to improving systemic and structural inequities. 
Our equity journey is deepened by individuals and 
organizations learning to check their baggage. 

Moving forward together, we continue to develop points 
of view that take in a range of 
perspectives. Personal discomfort 
remains part of things. Huge gaps 
in access and opportunities pose 
constant challenges. As we work 
toward developing an education 
system built on human rights, we 
must continue to make it our Catholic 
leadership mission to dismantle the 
obstacles that prevent all students 
from flourishing. Prioritizing equity 
leadership is essential. 

Patrick Case, Ontario’s Chief Equity 
Officer, shines a better light on the human rights aspect of 
education. In his article, Human Rights is Our Work, he 
advocates that the disaggregation of data is the compass 
of this journey. Data exposes the hard work necessary 
to lift the burden of disproportionate outcomes that 
many of our students and their families face. A conscious 
leadership that draws on the lived experiences of others 
is required. To move forward, he encourages education 
leaders to engage in engendering a sense of justice and 
achievement for every student.

In Navigating Equitable Leadership in Schools,  
Ann E. Lopez invites school leaders to be intentional, 
accountable and reflective about their equity practices. 
Creating environments where equity is seen as  
an integral part of all aspects of everyday school life, 
such as curriculum, pedagogy, discipline, family and 
community relationships and teacher relationships is 
necessary. She urges leaders to participate in ongoing 
learning and unlearning to challenge all forms of 
oppression in their schools. 
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In their book An Everyone Culture: Becoming a 
Deliberately Developmental Organization, Harvard 
University’s Robert Kegan and Lisa Laskow Lahey asked 
the simple question: What is the most powerful way to 
develop the capabilities of people at work?

The answer roots itself in realizing organizational potential 
and realizing human potential at the same time, while we 
are at work.  

Kegan and Lahey discovered that most of us are doing 
a second job no one is paying us for. They write: “In 
businesses large and small; in government agencies, 
schools and hospitals; in for-profits and non-profits; and in 
any country in the world, most people are spending time 
and energy covering up their weaknesses, managing other 
people’s impressions of them, showing themselves to their 
best advantage, playing politics, hiding their inadequacies, 
hiding their uncertainties, hiding their limitations. Hiding.”

They point to a qualitatively new model for people 
development – and they say it’s the single most powerful 
way they know of for an organization to unleash the 
potential of its people. Howard Gardner says this “reveals 
deep connections between human development and 
organizational strength,” and Peter Senge says it’s the “true 
strategic core of an enterprise.”

So what does this mean for education organizations as we 
consciously do equity work? We must deliberately create 
trustworthy educational environments – ones that tolerate 
and even prefer – that we make our shortcomings public so 
our colleagues can support us in the process of overcoming 
them. Kegan and Lahey call this making our organizations 

“incubators of capability.” 

When we make our organizations incubators of capability, 
we grow psychologically, we evolve and we develop as 
people. And when we grow psychologically, evolve and 
develop as people, we re-culture our schools and create 
environments where everyone can f lourish – no matter 
their race, culture, gender or creed. 

Debbie L. Kasman, M. Ed, Policy  Studies, OISE/University of Toronto 
Education Re-imagined Analyst & Researcher, Author & Speaker 
www.debbielkasman.com 
 
Taken and adapted from An Everyone Culture: Becoming a 
Deliberately Developmental Organization, Robert Kegan and Lisa 
Laskow Lahey, Harvard Business Review Press, Boston, 
Massachusetts, 2016. 

An Everyone Culture 
By Debbie Kasman

Kegan and Lahey recommend that people enter their errors, 
omissions and missteps in a mistake log and encourage 
them to regularly drill down to discover the f laws in their 
thinking. Regularly probing plans and positions helps root 
out unexamined assumptions. When mistakes and errors 
are prized, people learn to value these practices, and they 
quickly lead to greater learning and higher quality thinking. 

When we discover f laws in our thinking and root out 
unexamined assumptions, we foster growth that isn’t 
constrained by the status quo. We willingly draw on lived 
experiences and allow different realities to f lourish. We 
seek to develop the best in ourselves and in every child 
and young adult. We work toward transformative and 
meaningful change. We change student trajectories. We 
re-culture our schools to create a human rights approach to 
learning. We become more enlightened people who work 
in more enlightened organizations. 

If we create an “everyone culture” in our educational 
organizations, our organizations will become“accelerators” 
of people’s growth, and this is exactly what we need as 
we learn how to decolonize education, how to dismantle 
anti-Black racism and other forms of systemic oppression 
and create an education system that works for everyone. 

This will help us transform how we think about work and 
workplace culture, unlock the potential of all education 
leaders, all educational organizations, and Ontario’s 
approximately two million students. 

It will also help us usher in a new generation of ontinuous 
personal improvement and organizational growth. 
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Human Rights 
is Our Work 

By Patrick Case



It’s a challenging time to hold on to a sense of 
equality and justice. Witnessing the barbarity 
and control displayed by autocrats throughout 
the world – we may wonder if this is the way 
things must always be. After all, throughout 

human history, short are the periods in which equality 
has held the upper hand – and even in those times, less 
enlightened people have seized their opportunity to 
advance selfish interests. 

Let’s start with some background.
The fundamental belief that all humans possess rights 
and freedoms simply because they are human was first 
fully expressed during the abolitionist movement of the 
19th century. The 1948 Universal Declaration of Human 
Rights (UDHR) articulated these rights.  Some argue that 
because these rights were derived during the European 
Enlightenment, those roots invalidate the Declaration. 
Others, and I belong to this second school, argue that the 
rights arose not only in Europe but also in Africa and Asia 
amongst those struggling against colonialism and for 
national liberation and human dignity. 

That quest for human dignity coalesced with the 
aspirations of the writers of the Declaration. It resulted 
in articulating principles that are a signpost to a different 
way of living. The global origins of the belief in one 
humanity mean that they call and apply to everyone 
regardless of culture  
and faith.

Those framers of the 
Declaration, and its local 
offspring the Ontario 
Human Rights Code, 
had to have enjoyed a 
particular perspicacity,  
a sense that the basic ‘one 
humanity’ principle could 
bring together tributaries 
of being into a river of 
change. But now, even as 
humanity faces some of its 
most significant challenges, 
advocates inside and 
outside those tributaries 
cause division by creating 
hierarchies of rights. To 
the framers of the UDHR, 
the concept “universal” 
only asked one question: 
Are you human, and if the 

answer is affirmative, then you deserve equality. However, 
despite the difficulties and frequent sense of backsliding 
and loss, rights seekers expect that humans, irrespective of 
personal characteristics, be treated as one.

To realize a future in which respect for human rights 
is the dominant theme, it may be necessary to make a 
significant concession and admit that bad people will 
always do bad things and that a change in cultures toward 
models of equality will always have its detractors. None 
of this is to be pessimistic, but it is to acknowledge that 
humans have choices that sometimes run counter to 
human rights principles. The acknowledgement that 
discrimination has and will continue to challenge 
humanity should not be seen as waving a white f lag of 
surrender so much as a call to strengthen our institutions 
against oppression permanently.

Let’s come down to earth. 
How can educators, as builders of the world of tomorrow, 
take big ideas about humanity and give them life? As 
an overarching principle, the changes that educators 
seek must be meaningful; they must be telling and 
transformational. As an example, the quest for diversity 
must be vigorously examined. As a writer has said “ … 
there’s a model of diversity, as the difference that brings no 
difference and the change that brings no change.”   Merely 
changing the physical and personal characteristics of 
those around decision-making tables will not give rise 
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Navigating Equitable 
Leadership in Schools
By Ann E. Lopez

Persistent inequities in education and schooling present an urgency for 
school leaders to become proactive in implementing, embedding and 
sustaining anti-oppressive, culturally responsive and equitable practices 
so that all students can thrive. 

Research shows that school leaders have a significant impact on student 
learning and outcomes (Grissom et al., 2021). School leaders play an 
important role in transforming the social context of students, and as such, 
must examine structures that oppress and marginalize students. 

The notion of equity that is foregrounded in this article is premised 
upon the recognition that all children have different identities and lived 
experiences and there must be a commitment to meet the needs of all 
students so that they can grow up and have a successful life (Blankstein & 
Noguera, 2015). This challenges all forms of oppression. 

School leaders must not only think of ways to implement equitable 
practices, they must also seize upon the potential that diversity offers, 
and name and challenge dominant discourses. This is not an easy task 
given the complexity of school environments with various stakeholders 
and competing priorities, but one that must be done. Schools are 
contradictory spaces where harmony coexists with conflict (Lopez, 
2016). Leading with equity in mind and as a framework for practice, 
calls for school leaders to be intentional, accountable and reflective, and 
engage in ongoing learning and unlearning. School leaders, who frame 
their leadership practices through equity, anti-oppressive and culturally 
responsive, and other critical approaches to leadership, must create 
environments in schools where equity is seen as an integral part of all 
aspects of everyday school life, such as curriculum, pedagogy, discipline, 
family and community relationships, teacher relationships, and not as an 
add-on to their work. 

School leaders must be supported in this endeavour given the 
complexities of this work. I suggest a few areas of focus. 
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These are exciting times to be engaged in the work of 
anti-racist education. The language of Equity, Diversity and 
Inclusion is front and centre in curricular, programming, 
hiring and strategic planning discussions in school boards 
across the country. Libraries are diversifying their reading 
lists. Students are pushing for greater accountability 
practices. Terms like ‘microaggressions,’ ‘decolonization,’ 
‘allyship’ and ‘fragility’ are entering common parlance 
in many school environments.

The language of anti-racism is not new for activists, nor 
progressive educators. Many of us have been pushing 
for change at the front lines for generations. This is 
nevertheless an inf lection point where anti-racist action 
is finding mainstream and widespread acceptance and 

success. This has arrived with a sense of urgency, 
and for some, it feels as though the rules and 

expectations for putting equity into practice 
is happening at an unprecedented speed. 

Teachers and school administrators in 
particular are facing a cultural climate 

where students and parents expect 
higher levels of ease, f luency and 

familiarity in talking through the 
complexities of race and racism. 

Deconstructing  
Our Whiteness
By Emma Lind



Best practices in language instruction hold that it takes 
360 hours of learning and practice before a learner can 

consider themselves f luent in any given 
language. At Anima Leadership, we 

argue the same standard should 
be applied to those learning the 
language of anti-racism. For white 
teachers and school leaders, this 
can be a challenging task. Many 
white leaders (myself included) 
have been explicitly and 
implicitly coached by the broader 
culture to adopt a so-called 

“colour-blind” approach to race 
and racism. The topic of race 
and racism can feel like such 
a minefield that sometimes it 
feels like the most appropriate 
and polite thing to do is to say 
nothing at all. This was echoed 
by the late great author Toni 
Morrison, who wrote “the habit 
of ignoring race is understood 
to be a graceful, even generous, 
liberal gesture.” That was 
certainly my experience growing 
up as a white-identified person 
in this culture. Moments where 
race or ethnic identity were 
explicitly named elicited an 
uncomfortable anxiety within 
me, and I worked hard to never 
identify someone by their racial 
identity in an effort to practise 
anti-racism.

The thing is, I also applied that practice to myself. If 
someone asked me what my racial identity was, I’d fumble 
through unrehearsed bewilderment. I had never thought 
about my own racial identity, never thought of myself 
as particularly ethnic, either. The habit of ignoring race 
functioned to render me incompetent when the subject 
of race would come up – I had no idea where to begin and 
was certain anything I did say would be wrong.

In this moment of racial reckoning, there are new ideas 
circulating that invite white folks to unpack their own 
racial identities and privileges. Titles like Me and White 
Supremacy, White Fragility and Dying of Whiteness are 
on the bestseller lists, signalling a cultural appetite for 
naming and understanding whiteness on a deeper level. 
Signs at protests and solidarity marches explicitly name 
whiteness as a problem. Memes about white tears and 
white guilt abound on social media. 

What do we mean when we talk about whiteness? For 
many, being white is simply a fact of their life, and rarely 
talked about. Traditionally, when anti-racism is taught, 
whiteness is not defined. Instead, racism is illustrated as 
a system that harms some, and privileges others. Naming 
white privilege is often as far as anyone goes in discussing 
the role of white identity within systemic racism. My 
experience mirrors this reality. For years, I had never 
questioned my own racial identity. I certainly didn’t think 
racism had anything to do with me, other than I accepted 
that white privilege was a part of my life.

And then, in my early 20s, I had a life-changing moment.  
I was invited to my uncle’s house for dinner, and I brought 
my partner, to introduce them to my family.  Once the 
evening had ended (very successfully, I thought) my 
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Re-Mantling Learning:  
The Quality Investments and 

other Drivers
By Michael Fullan

The theme of this issue of Principal Connections is 
‘Dismantling Discrimination.’ I make the claim that 
the ‘head-on’ strategy of confronting discrimination by 
itself is not working. In fact, over the past half-century 
we have been rapidly losing ground in reducing 
discrimination and its effects, while the system as a 
whole deteriorates. I don’t advocate reducing the attack 
on racism and other forms of oppression related to 
gender, class, mental and physical disabilities. Rather 
I recommend incorporating what I call ‘the humanity 
paradigm’ as part and parcel of solving the overall 
problem of social justice. Discrimination is a systemic 
problem and thus requires a systemic solution.

My claim in this article is that the anti-racism attack by 
itself can never succeed. Let’s look more closely. We can 
start with the concept ‘dismantle.’ It connotes disassemble, 
knock down, destroy the integrity of, and so on. Even 
if you are successful (highly unlikely as a stand-alone 
strategy) you are left with shambles combined with no 
plan of where to go next with respect to the total system. 
As you get into dismantling something you better have a 
plan and some action committed to re-mantling – clearly a 
neologism but you get the meaning: build something new 
as you are dismantling the old. That something better be 
motivational to large parts of the population (I’ll use the 

tipping point analogy of 25 per cent of a diverse group 
who are willing to put in the effort to create a better future 
by transforming the system).

Of course, it is possible to make the claim that a 
society that becomes near extinct (not that far- fetched 
in current times) could yield a ‘rise from the ashes’ 
phenomenon but I don’t think that is the intent. Here is 
my argument in a nutshell:

1. We need to recognize that dismantling is only half 
the solution. 
 
2. The second half is whole system change. The two 
halves must be carried out in concert. As we attack 
inequity and inequality, we need something else – 
simultaneously – that will build a better all-people 
alternative to thrive in our lifetimes. I call this solution 
The humanity paradigm. 

The common denominator in both precepts is 
humanity: in the first case the goal is to reduce/
eliminate inhumanity; the second is to enable all of 
humanity to f lourish. It is the combination – re-mantle 
as you dismantle – that is the secret to the solution. I 
realize that it is an enormous ask, but also think that 
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in human evolution there are times when in Seamus 
Heaney’s immortal words “Justice can rise up. And hope 
and history rhyme.” 

Let’s consider some recent research that points explicitly to 
the direction I am advocating. Both examples come from 
researchers who have devoted their careers to attacking 
racism. Shawn Ginwright (2022) is African American 
and has worked as an anti-racist youth advocate and 
developer for over three decades in California. In his book, 
The Four Pivots, he details the complexities of making 
progress. As much as he encountered prejudice, time and 
again, he kept returning to my second point above: we need 
something in addition to attacking racism. In his words: 

“It will not be sufficient to try to work harder for justice, 
strive for equality, fight for better policies; trust, vision, 
wholeness, humane relationships and hope are the lifeline 
of movement building (p.8).” As he put it “deep change 
cannot be achieved by shallow solutions.” 

Vidya Shah and colleagues conducted a critique of policies and 
strategies on ‘reforming for racial justice’ in Ontario school 
districts over the past 25 years. They concluded that none of 
the four strategies that they identified made a difference in 
reducing racism: ‘politics of race evasion,’ ‘politics of illusory 
equity,’ ‘politics of representation and recognition’ and ‘politics 
of anti-racist resistance’ all failed to make headway – thereby 
giving additional support to my main claim that anti-racism 
and anti-discrimination strategies per se are insufficient. 

Having ruled out these various attempts the authors call 
for a whole new approach that they call ‘the politics of 
regeneration,’ which they leave undeveloped (appropriately 
so I think as they suggest that such work is for those who 
are in the system as leaders or system participants). 

The heart of the solution in my view is essentially about 
what our team member and child psychiatrist Dr. Jean 
Clinton defines as belongingness – the development in 
society of the widespread “intrinsic emotional need to 
affiliate/be with others and to not only to be accepted by 
them but also to accept them too” (shared in a personal 
communication). This takes us to the solution itself.

The Drivers

I wrote a major report in 2021 called Drivers for Successful 
System Reform. I identified four ineffective (and sometimes 
wrong) drivers that I called ‘the bloodless paradigm’’ and 
four others referred to as the ‘humanity paradigm.’

The Bloodless Paradigm The Humanity Paradigm 

Academic Obsession                              Well-being and Learning

Machine Intelligence   Social Intelligence

Gross Inequality Equality Investments

Fragmentation Systemness
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Critically Self-Reflects on Leadership Behaviors Develops Culturally Responsive Teachers 
 

• Is committed to continuous learning of cultural 
knowledge and contexts (Gardiner & Enomoto, 2006) 

• Displays a critical consciousness on practice in and out 
of school; displays self-reflection (Gooden & Dantley, 2012; 
Johnson, 2006) 

• Uses school data and indicants to measure CRSL (Skrla, 
Scheurich, Garcia, & Nolly, 2004) 

• Uses parent/community voices to measure cultural 
responsiveness in schools (Ishimaru, 2013; Smyth, 2006) 

• Challenges Whiteness and hegemonic epistemologies 
in school (Theoharis & Haddix, 2011) 

• Using equity audits to measure student inclusiveness, 
policy, and practice (Skrla et al., 2004) 

• Leading with courage (Khalifa, 2011; Nee-Benham, Maenette, & 
Cooper, 1988) 

• Is a transformative leader for social justice and 
inclusion? 
(Alston, 2005; Gooden, 2005; Gooden & O’Doherty, 2015; Shields, 2010) 

 

• Developing teacher capacities for culturally 
responsive pedagogy (Ginsberg & Wlodkowski, 2000; Voltz, Brazil, & 
Scott, 2003) 

• Collaborative walkthroughs (Madhlangobe & Gordon, 2012) 

• Creating culturally responsive PD opportunities 
for teachers (Ginsberg & Wlodkowski, 2000; Voltz et al., 2003) 

• Using school data to see cultural gaps in 
achievement, discipline, enrichment, and remedial 
services (Skrla et al., 2004) 

• Creating a CRSL team that is charged with constantly 
finding new ways for teachers to be culturally 
responsive (Gardiner & Enomoto, 2006) 

• Engaging/reforming the school curriculum to become 
more culturally responsive (Sleeter, 2012; Villegas & Lucas, 2002) 

• Modeling culturally responsive teaching 
(Madhlangobe & Gordon, 2012) 

• Using culturally responsive assessment tools for 
students 
(Hopson, 2001; Kea, Campbell- Whatley, & Bratton, 2003) 

Promotes Culturally Responsive/Inclusive School 
Environment 

Engages Students, Parents,  
and Indigenous Contexts 

 

• Accepting indigenized, local identities (Khalifa, 2010) 
• Building relationships; reducing anxiety among 

students 
(Madhlangobe & Gordon, 2012) 

• Modeling CRSL for staff in building interactions (Khalifa, 
2011; Tillman, 2005) 

• Promoting a vision for an inclusive instructional and 
behavioral practices (Gardiner & Enomoto, 2006; Webb- Johnson, 
2006; Webb-Johnson & Carter, 2007) 

• If need be, challenging exclusionary policies, 
teachers, and behaviors (Khalifa, 2011; Madhlangobe & Gordon, 
2012) 

• Acknowledges, values, and uses Indigenous cultural 
and social capital of students (Khalifa, 2010, 2012) 

• Uses student voice (Antrop-González, 2011; Madhlangobe & 
Gordon, 2012) 

• Using school data to discover and track disparities in 
academic and disciplinary trends (Skiba et al., 2002; Skrla et 
al., 2004; Theoharis, 2007) 

 
  

 

• Developing meaningful, positive relationships with 
community (Gardiner & Enomoto, 2006; Johnson, 2006; Walker, 2001) 

• Is a servant leader, as public intellectual and other roles 
(Alston, 2005; Gooden, 2005; Johnson, 2006) 

• Finding overlapping spaces for school and community 
(Cooper, 2009; Ishimaru, 2013; Khalifa, 2012) 

• Serving as advocate and social activist for 
community- based causes in both the school and 
neighborhood community (Capper, Hafner, & Keyes, 2002; 
Gooden, 2005; Johnson, 2006; Khalifa, 2012) 

•  (Gardiner & Enomoto, 2006) 
• Resists deficit images of students and families (Davis, 

2002; Flessa, 2009) 

• Uses the community as an informative space from 
which to develop positive understandings of 
students and families 

• Nurturing/caring for others; sharing information 
(Gooden, 2005; Madhlangobe & Gordon, 2012) 

• Connecting directly with students (Gooden, 2005; Khalifa, 
2012; Lomotey, 1993) 

 

Culturally Responsive School  
Leadership Framework 

In recent years, there has been great attention paid to 
‘equity leadership’ in education given the predictive 
disparities in outcomes between white students and 
minoritized students. We argue that while equity is a 
goal, it is not a type of leadership. Furthermore, to achieve 
equity in our schools, we suggest we must have Culturally 
Responsive School Leadership.

Defining Culturally Responsive School Leadership

Culturally Responsive School Leadership (CRSL) is 
perhaps one of the least understood, but perhaps the 
most needed form of school leadership. Muhammad  
A. Khalifa, Mark Anthony Gooden and James Earl 
Davis (2016) define CRSL in a seminal literature review, 
Culturally Responsive School Leadership: A Synthesis of  
the Literature. They provide a conceptual framework 
of four distinct areas of being a Culturally Responsive 
School Leader: critical self-ref lection, developing 
culturally responsive teachers, promoting culturally 
responsive/inclusive school environments and engaging 
students, families and communities.

We examine the role of the school principal as a CRSL 
through this framework.

1. Critically Self-Reflects on Leadership Behaviours

School principals set the tone for the building, and 
therefore they must not only lead others, but critically 
self-ref lect on their own actions, beliefs and behaviours. 
They must understand how their own cultural 
background, upbringing and education play out in their 
day-to-day leadership and decision making. Additionally, 
they need to find ways to not only understand the cultural 

contexts of the communities in which they lead, they 
must also use school data and parent and community 
voices to measure the cultural responsiveness of the 
school. They must always ask: how am I reproducing 
oppression within my organization and what leadership 
behaviours are needed to reverse such trends?

2. Develops Culturally Responsive Teachers

School principals oversee the recruitment, hiring and 
development of teachers, who account for 33 per cent of 
the in-school effects of student learning (Waters et al., 
2003). This means leaders must develop the pedagogical 
capacities of classroom teachers to ensure their instruction 
and interaction with students is humanizing, that students 
see themselves and their communities and histories in the 
curriculum, and that assessments are unbiased. Leaders 
cannot do these things alone. They need to create  
a culturally responsive school leadership team to assist 
in determining the needs of educators and providing  
the appropriate professional development opportunities.

3. Promotes Culturally Responsive/Inclusive  
School Environment

Principals have tremendous administrative power to 
control the practices and policies within a school.  
A CRSL will not only model care and concern for 
students individually, they will also challenge exclusionary 
practices and behaviours that other adults in the school 
may display. Additionally, CRSLs seek and use student 
voice through efforts like Youth Participatory Action 
Research and equity audits to measure students’ feelings  
of inclusiveness and belonging.

Culturally Responsive  
School Leadership
By Dr. Muhammad Khalifa and Dr. Katie Pekel
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USING LITERACY  
TO ACHIEVE EQUITY  
AND EQUALITY 
By Patricia DeGuire

Right now, at least one child in every classroom in 
Ontario public schools is struggling to learn to read. 
Some of those same students may never learn to read 
and may face a lifetime of low-paying jobs because they 
cannot compete in today’s high-literacy world.

Studies show that at least one-third of all Ontario 
students leave school without reaching the level 
of literacy that the Organisation for Economic 
Cooperation and Development considers necessary to 
function fully in today’s economy.

Concerning learning to read, Ontario’s education 
system creates and exacerbates disadvantages for many 
students, which extends to future generations.

Learning to read is critical to building a life-long sense 
of personal empowerment. It builds self-confidence, 
improves employment opportunities, and enhances 
physical, emotional and mental well-being.

For over 20 years, the Ontario Human Rights 
Commission (OHRC) has exposed and challenged 
systemic discrimination in education by releasing 
policies on accessible education, making submissions 
and recommendations to government, school boards 
and post-secondary institutions, engaging in strategic 
litigation, and using its other powers under the Ontario 
Human Rights Code.

In 2019, the OHRC began an inquiry into whether 
students with reading disabilities have equal, sufficient 
and meaningful access to education as the Ontario 

Human Rights Code requires. The OHRC’s Right to 
Read Report, released in February 2022, is the result of 
that inquiry. If the recommendations are implemented, 
they will have a significant impact on the lives of many 
students and families across Ontario.

The Report confirms that learning to read is a basic 
and essential human right. Ontario’s education system 
has a legal duty under the Ontario Human Rights Code 
to remove barriers limiting students’ opportunities to 
learn and succeed. The findings and recommendations 
in the Report are a matter of overall human rights and 
equity in education.

Although the focus of the inquiry was on early word 
reading and reading disabilities such as dyslexia, the 
authors also discuss the impact of intersectional 
disadvantage and social inequity. The Report 
highlights that students with other disabilities and 
students who are racialized, Indigenous, newcomers, 
multilingual and from lower socio-economic 
backgrounds, among other groups, disproportionately 
suffer the effects of less effective reading instruction.

Our responsibility, as leaders, educators and a 
collective society, is to ensure our children’s academic 
success. It behooves everyone involved in delivering 
education to adopt a holistic approach to educate 
students. This means that our approach to education 
should be inclusive and consider students’ diversity, 
including how they learn, their socio-economic 
condition, and their multi-racial and cultural identities.
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Justice and Righteousness: 
Non-Negotiables for 
Education Leaders

By Michael Saver

“But let justice roll down like waters, and righteousness like an ever-flowing stream.”

Amos 5:24

This scriptural passage from the book of the prophet 
Amos was a favourite of Dr. Martin Luther King, Jr. He 
quoted it in his famous “I Have a Dream” speech. It 
succinctly described the social transformation he hoped 
for, worked tirelessly for, and died for.

In the Bible, these are God’s words. God is speaking 
to the people and this call to justice and righteousness 
is preceded by a surprisingly sharp critique of typical 
religiosity.

God says: “I hate, I despise your festivals, and take 
no delight in your solemn assemblies. … Take away 
from me the noise of your songs; I will not listen to 
the melody of your harps. But let justice roll down like 
waters and righteousness like an ever-f lowing stream.” 
(Amos 5: 21, 23 – 24)

If we allow the context of the prophet’s writing to speak to 
us today, we hear God saying:

“I am not interested in your hymns and religious rituals. In 
fact, stop singing hymns and saying prayers unless they 
are accompanied by these two non-negotiables: justice 
and righteousness.”

It seems shocking to hear God telling us to cease and 
desist with religious rituals, and the prophet Amos 
intended these words to startle the people of his day and 

make them very uncomfortable. Instead of being focused 
on saying the correct prayers and performing the correct 
rituals, God wants justice and righteousness, these two 
things, first and foremost.

Justice is a concept we all should understand as it means 
essentially the same today as in Amos’ time. We must first 
be focused on social justice – ensuring equity in all its 
forms, righting economic inequities, caring for Creation, 
upholding truth in the face of self-serving lies and 
conspiracy theories. And Amos stresses that justice must 
be like the rainfall, assured season by season, reliable – 
not available for some, while not for others; not maybe 
present, but maybe not. Justice here is something we are 
expected to do. Period!

But how might righteousness be like an “ever-flowing stream?”

Righteousness is the inner attitude that always seeks 
justice and is the inner impulse that always is willing to 
act for justice. It is the moral grounding of just action. Not 
only am I seen to do justice, but in my heart and mind 
and soul I have a firm and consistent commitment to seek 
justice no matter how difficult it will be. Hence, it is like 
an “ever-f lowing stream.”

Righteousness ensures integrity, that there is as little gap as 
possible between who I am, what I believe and what I do.
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Our Voices Are Silenced
By Troy HillBy Troy Hill

As an Indigenous educator, learner and, above all, a 
parent of amazing Indigenous children, I hear silence …

Let me begin by identifying my internal struggles. As 
an educator who is Indigenous, I struggle with titles; 
am I an “Indigenous Educator” or an “Educator, who is 
Indigenous?” No matter how I look at these titles, I must 
approach them as opportunities. I must highlight the 

“Educator” within me; however, I can never leave out my 
inherent “Indigeneity!”

On June 8, 2022, I witnessed my son walk across the 
stage, draped in green, honoured to be graduated from 
Bishop Ryan Catholic Secondary School 
in Hamilton, Ontario. This day 
brought tears to my spirit, 
tears of joy and of sadness.

The joy of celebrating milestones as a father can only be 
described as spiritual good mindedness. The hours of 
learning, the hours of commitment, witnessed by myself 
as my son challenged his learning with every assigned 
task. I was in awe as he mastered calculus, trigonometry 
and chemistry. Avenues of education which have led him 
to being accepted to universities of his choice in the field 
of neurosciences. This was it; this was my advice!

My son followed my advice of dedication, getting up, 
when he gets knocked down, dedicating four years to 
promote grander opportunities in life … but why do I 
only hear silence? As an Indigenous educator, I guided 

him to the point he no longer required that 
guidance. Witnessing his milestone 

of graduating and getting 
accepted to the next part 

of his journey through 
education. Why do I 

only hear silence?
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Decolonizing Leadership
By Jody Kohoko

As school leaders, we are responsible for the culture of 
our school. We set the tone. We share our vision. There 
are many expectations – that we act as instructional 
leaders, disciplinarians, problem-solvers, schedulers, 
to name but a few. We also have considerable power to 
inf luence, to disrupt, to decolonize and to dismantle 
this oppressive system.

When I was a new mom, I remember looking into the 
curious eyes of my child. I remember having hope and 
dreams of a life filled with opportunity and possibility for 
him and later his little sister. It was also around this time 
that I decided to change my own path and pursue a career 
in education. I wanted a new life for my children, my 
family and myself.

What I didn’t know was this system is filled with people 
who don’t look like me, act like me or think like me. In  
the beginning, I didn’t pay much attention to the way 
we were instructed in Teacher’s College to centre 
Eurocentric views and to teach with an objective stance.  
It didn’t take long for me to grow to understand that  
I needed to do things differently. And to make education 
a better place for Indigenous students and their families 
still fuels my fire.

You might wonder why I share this with you. I share it 
because I think we need to be reminded of the humanity 
of our work. We must be reminded of the relationships we 

need to invest in and foster. It is through building positive, 
trusting relationships that we must take on the work every 
day. This is how we begin to decolonize. We must lead 
from a place of love.

I am often asked for advice on handling situations 
with Indigenous students and families, and how to 
support teachers in their learning. It is important for 
us to understand that as leaders we represent a system 
of oppression. We have to work extra hard to disrupt 
harmful narratives for Indigenous students and their 
families. We have to diligently be leaders who dismantle 
the system, rather than uphold it. Some people speak 
about being allies. I like to think about being  
a co-conspirator as this suggests action.

Administrators must step into action and position 
themselves in one of three ways. In some cases, we 
need to stand in front; in some situations, we need to 
stand alongside; and then other times, we need to stand 
behind and empower. We need to understand that we 
continuously are navigating our positionality.

Every day in schools, Indigenous students and their 
families endure harm. There are students who are 
taunted and teased for who they are, what they look like, 
and what they believe. There are families who are afraid 
to take a stand for their child because they fear reprisal 
for their child. There are teachers who uphold a narrative 
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Being Courageous in Equity, 
Diversity and Inclusion
By Dr. Andrew Campbell

As educational leaders, we are all at different stages 
on our path to disrupting inequities in our schools 
and spaces and creating a more inclusive culture and 
climate for all our students and community. Many 
of us may feel unequipped to embody the work of 
disrupting and dismantling. Many of us may feel 
afraid to call out, to celebrate Blackness, to create 
space, to add voices, to pull out a seat at the table, to 
demonstrate allyship and to do the necessary things 
to ensure our schools are more inclusive. 

I acknowledge that, as educational leaders, we are all 
at different points on our personal and professional 
journeys in disrupting and dismantling. However, no 
matter where you are along your journey, the time to 
be courageous and have brave conversations is now. 
We are called to act and cultivate equitable spaces 
for all. I have often said this particular work is “heavy 

lifting.” It will demand of us not to just get the planning, 
policies, committees, frameworks right, but that we 
will be challenged to demonstrate our own intentions 
and competence. It is our responsibility to cultivate, 
develop and sustain a school culture and climate that 
allow all students to grow, to be their best selves, to 
thrive and bloom, and to reach their full potential.  
The bravery and moral courage needed to remove 
barriers can grow through four stages: identify, 
disrupt, cultivate and sustain. 

Identify

“An embodied approach to social justice … works to 
support change in the relational fabric of our lives 
so that structural shifts correspond with authentic 
transformations in attitude, and where legal rights and 
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Seeing Fully 
and Leading  
with Advocacy 
By Anthony Perrotta

The foundation of my mission as a Catholic school 
leader is to shape a school culture that sees fully by 
mobilizing the power of story. Whether it be students 
or staff, the uniqueness of personal story and the intent 
of sharing and connecting is just one step in shaping 
equitable schools. 

As an educator who happens to have a documentary 
filmmaking background, seeing fully comes quite easily. 
It didn’t always. 

With time, patience and introspectiveness, I shifted my 
camera from a Hollywood dreamscape to documentaries 
as I was seeking true connection and learning. Through 
films that introduced me to unique narratives, I created 
a pathway to teaching, grounded in story, that ultimately 
frames my calling as a school administrator. Like one 
great big epic movie, our schools are places where stories 
unfold in succession. However, unlike a movie, schools 
are real spaces with real impacts. 

As we all know so well, the last two years have had a 
tremendous impact on schooling, in particular, the social 
and emotional well-being of students. As such, it’s a 
critical time to reframe and truly see fully as an advocate. 
As school leaders, we must be committed to learning, 
unlearning and relearning in the pursuit of creating safe 
schools for all.  

As shared by Derek Chen, Toronto Catholic District 
School Board’s Superintendent of Equity, Diversity, 
Indigenous Education “advocacy is essential to creating 
safe places for students.” In conversation with me, Derek 
shared, “as leaders and educators, it is incumbent upon 
us to be anti-racist and anti-oppressive, or in essence, to 
be advocates for our students, especially for those who 
are from vulnerable and marginalized communities. 
When we serve our most marginalized students through 
programming, support and the dismantling of systemic 
barriers, we serve all students.” 

Urgently, this speaks to our work with students and 
creating safe schools where young people feel seen, 
heard, valued and empowered. By seeing fully, school 
administrators can do the important work of ensuring 
that all students can become what God intends them to be 
in class and beyond. 

Reflecting on recent experiences, I’ve certainly learnt so 
much from students who have been vulnerable enough 
to share their truths. At my current school, a group of 
Filipino-Canadian students shared their story with me, 
which included challenges faced by COVID’s bigoted, laced 
narrative and feeling marginalized as BIPOC students. 
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Unlearning, UnLeading
By Vidya Shah and Jocelyn Shih

How do your lived experiences, your identities and 
belonging in communities inf luence your actions as a 
leader? What determines your priorities as a leader; what 
you push away, what brings you joy, how you feel about 
yourself as a leader and how you interact with students, 
families and staff? What might leadership look like if it 
were to ref lect and serve those who are most marginalized 
by our school systems, and how might this differ from 
what we typically see?  

In The UnLeading Project, we dig below the surface of 
leadership practices and frameworks to interrogate our 
assumptions about leading and schooling. We critically 
ref lect on the ways we had been socialized into thinking 
about and enacting leadership. We lean into new learning 
that disrupts the status quo and refocuses our attention 
on frameworks for leadership that open radical and 
transformative possibilities for equity, inclusion and 
liberation in education. 

The UnLeading Project is both a podcast series and a self-
guided learning platform that invites leaders in all spaces 
and places to ref lect upon and challenge their conceptions 
of leadership. Of the many questions we have explored 
through the project, perhaps the most difficult to answer 
is: What is leadership? Each time we meet with folks to 
record a podcast, each time we relisten to an episode, we 
realize we have more questions than answers. 

Maybe that is the point. 

The invitation that UnLeading offers is not designed 
to define leadership or provide a checklist of what 
leadership can and should be. The invitation is to stay in 
the questions of leadership, in the messy unknown of a 
complex concept like leadership. Maybe leadership is:

• An ongoing journey of being and becoming rather 
than a destination or fantasy of comfort and security

• A place of practice, vulnerability and risk taking 
rather than performance and optics
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Re-Framing Quality Public 
Education as a Fundamental 
Human Right
By Annie Kidder

"Education is a basic human right and the best investment 
that we can make to ensure a sustainable future and leave 
no one behind."  
 
UNESCO, Right to Education Handbook, 2019 

Imagine a world where every child and young person lives 
the vision outlined in the UN Declaration on the Rights 
of the Child: a world where every child is guaranteed 
the right to an education that grants them “an equal 
opportunity to develop [their] abilities, [their] individual 
judgement, and [their] sense of moral and social 
responsibility, and to become a useful member of society.”  

Imagine if those were the kinds of goals we articulated for 
our schools, rather than targets for standardized test scores.

For years in education, we have talked about “moving 
the equity needle.” But despite everyone’s best efforts, 
that needle remains stuck in place: socioeconomics, race, 
disability and even geography  are still strong predictors 
of success in education .  At People for Education, we’re 
wondering whether the real problem is that all along, 
we’ve been focused on the wrong needle. 

What if, instead of promoting the idea that everyone in 
education just needs to work harder and better to move 
the equity needle, we focused on quality education as  
a fundamental human right, and we structured our 
systems, our policies and our schools on that basic 
premise? Might that provide a new and more productive 

“needle” by which to measure our progress? And is it 
possible that this approach might be more effective in 
addressing entrenched systemic inequities?

What if, when designing our education systems, 
developing education policy, and creating annual plans 
for our boards and our schools, our number one priority 
was to ensure that every student – and not just some – 
could fully realize their right to a quality education? 

A bigger, broader vision 
 
For many years, school leaders in Ontario have been 
tasked with coming up with plans focused on improving 
student achievement, often using EQAO scores as the 
measurement tool. And, for the most part, we measure our 
progress toward equity based on those scores. But if we 
took a rights-based approach to education, it is possible 
that we could instead measure progress based on a bigger 
broader, stronger vision. 

The Universal Declaration of Human Rights – signed 
onto in 1948 by all the countries in the United Nations – 
describes the purpose of education as follows:

“Education shall be directed to the full development of the 
human personality and to the strengthening of respect for 
human rights and fundamental freedoms. It shall promote 
understanding, tolerance and friendship among all nations, 
racial or religious groups, and shall further the activities of 
the United Nations for the maintenance of peace.” 

The International Covenant on Economic, Social and 
Cultural Rights goes into more detail describing the role 
of education. The Covenant states that education is  

“the primary vehicle by which socially and economically 
marginalized adults and children can lift themselves out 
of poverty.” 
 
New measures for success 
 
So how could we measure our schools’ success in 
something as broad as “the full development of the human 
personality?” And how can we accomplish this without 
adding to the burden of already overworked school 
leaders, teachers and support staff?

The Covenant on Economic, Social and Cultural Rights 
(which includes education) proposes a way to develop 
goals and measure progress that could work for schools, 
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Fullness of Life – A Catholic 
Perspective on Equity
By Dr. Anne Jamieson

Education is not alone in our concern for inclusion 
and equity. As companies, institutions and individuals 
throughout our society look to do the work of inclusion 
and improve equity, leaders in every sector are 
considering their role in this vital work.

As Catholic educators, our faith provides us with two 
important and impactful tools that inform both the 
identification of barriers and the strategies and resources 
available to dismantle those barriers. And in our own 
Ontario Catholic School Graduate Expectations, we have 
a framework of ref lection for leaders.

Our Catholic faith provides us with two tools that 
impact our commitments to remove barriers to equity 
and inclusion. 

The first is the perspective we gain from the distinctive 
ground on which we stand and from which we frame 
the fundamental issue. Removing barriers or obstacles 
is, of course, essential. Beyond that work of remediating 
current structures that negatively impact a particular 
individual or group, however, is the wide horizon of what 
God intends – the fullness of life. 

For a Catholic leader, this means taking the perspective 
that the goal is not merely leading the removal of systemic 
barriers and obstacles, it is the goal of fullness of human 
life. Jesus tells us “I have come that you may have life 
and have it in abundance.” (Jn 10:10) This abundance, 
or fullness of life, is what Jesus intends for each of us 
individually and for all of us together as one Body in 
Christ. Sacramentally, in the Eucharist, this is what we 
take into ourselves, the fullness of Christ’s life, so that 
we can become together that Body which through the 
Holy Spirit moves and acts in the world as a sign of God’s 
love and mercy. From a Catholic perspective, the work of 
equity aims at fullness of life through Christ.

 Our second tool to address issues of equity is the gift of 
wisdom – a gift of the Holy Spirit received sacramentally 
in Confirmation. Clarity of vision is essential to this task. 
Wisdom, Scripture assures us, is the greatest of gifts – 
better than gold and silver or any treasure of jewels (Prov 
8:11, 16:16). Our faith says that wisdom allows us to see 

– situations and others – as God sees them. In the Letter of 
James, we are told not to be afraid and to pray for wisdom 
(1:5). This is not to trivialize the work that lies before 
leaders by suggesting we pray to throw our proverbial 
pennies in the wishing well of God. This is to properly 
ground our work. As the Ontario Bishops encourage 
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        As leaders

Discerning believer

• I recognize God – Father, Son and Holy Spirit – 
at work in the lives of everyone in my community

• I help my community to recognize the gift of the 
Eucharist as a means to remembering who we are 
most deeply – the Body of Christ

  Effective communicator

• I am a joyful disciple who is unafraid to give 
my testimony to the goodness of God’s plan for 
everyone of us 

• I am aware of the power of language to build up my 
community – I know that what we pray not only 
forms what we believe but informs how we live (lex 
orandi, lex credendi, lex vivendi) 

  Reflective creative holistic thinker
• I remain hopeful even as I confront injustice
• I know that God’s Spirit is at work making all 

things new – I know the Spirit renews our thinking 

  Self-directed responsible lifelong learner
• I continue to seek to know the lives of those whom 

I serve – their joys, struggles, concerns, aspirations
• I model a prayerful approach to what I am learning

  A collaborative contributor

• I reflect on my community as more than a group of 
individuals but as one Body in Christ

• I promote participation of all members of my commu-
nity and affirm that “When one member of the body 
suffers, all suffer together with it. And if one member 
is honoured, all rejoice with it.” (1 Cor. 12:26) 

  A caring family member

• I display gratitude for the diversity of parents in our 
community and affirm their role as first educators 
in the faith lives of their children 

• I support the growing participation of all families in 
our community

  A responsible citizen

• I witness to Catholic Social Teaching, which is 
grounded in the dignity of all persons

• I participate in building what Pope Francis calls ‘the 
dream’ of all persons recognizing the intercon-
nectedness of everything and everyone – economy, 
environment, society, culture – so that we may all 
become most fully who we are (Fratelli Tutti, 1 – 8).

Anne Jamieson, D. Min. Executive Director Institute for  
Catholic Education
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PURPOSEFUL DE-STREAMING
By Mary Fiore

Bringing equity to teaching mathematics requires knowing, 
a way of doing and a way of being that is unique to learning 
mathematics. Drake & Reid (2010) developed a framework 
to help educators identify what is most important for 
a student to Know, Do and Be. The Know focuses on 
conceptual thinking rather than memorizing. The Do 
embraces the interdisciplinary skills of communication, 
collaboration, and critical and creative thinking. The Be 
addresses character education and the importance of 
personal growth, socio-emotional learning, values and 
attitudes. What students are to Know, Do, and Be are 
interconnected and interdependent (Drake & Reid, 2018).

The Know, Do, Be framework is useful for developing and 
implementing programs based on curriculum mandates. 
The framework supports purposeful planning for 
meaningful learning experiences to ensure all students see 
themselves as part of the learning. Parallel to identifying 
what is most important for students to Know, Do and Be is 
identifying what is important for school leaders to Know, 
Do and Be. The framework can be adapted to identify  
a Know, Do, and Be that is specific to bringing equity to 
de-streaming mathematics for educational leaders. 

To Know – to have a conceptual understanding of 
purposeful de-streaming – requires principals to make 
sense of the newly proposed Grade 9 mathematics 
curriculum. Table 1 highlights key ideas of the de-streamed 
Grade 9 program. 

To Know – Ontario’s De-streamed  
Grade 9 Math Classroom

Ontario Ministry of Education, 2020

The de-streamed mathematics course replaced the 
Grade 9 academic and applied courses, beginning in 
September 2021. The de-streamed mathematics course 
is designed to provide meaningful learning experiences 
that incorporate relevant real-life examples that help 
students connect mathematic. Students make sense of 
mathematics concepts and skills focusing on number, 
algebra, data, spatial sense and financial literacy through 
mathematical thinking and reasoning. This course also 
emphasizes connections among mathematical concepts, 
real-life applications, students’ lived experiences, 
social-emotional learning skills, which supports each 
student to reach their full potential in mathematics and 
provides them with the knowledge and skills they need 
to be confident mathematical thinkers.

To address the Do, McDougall’s (2004) Ten Dimensions 
are used to help leaders make sense of what they can Do 
to purposefully plan for the de-streaming mathematics 
curriculum. Table 2 provides a description of each of the 
dimensions. In addition, suggested actions that ref lect the 
dimensions and promote the purposeful de-streaming of 
Ontario’s Grade 9 program are included.

To Do – Ten Dimensions
Dimension  

McDougall, 2004

Actions to Promote  | Purposeful De-streaming   
Adapted from McDougall, 2004

Program Scope and Planning
The focus is on implementing a mathematics curriculum 
that focuses on developing an understanding of mathematics 
concepts and skills through the mathematical processes and 
social-emotional learning skills. 

• Collaborating with teachers to develop a common 
understanding of key mathematical concepts and skills

• Making sense of how the mathematical processes and social-
emotional learning skills enhance students understanding of 
mathematics concepts and skills

• Considering board policies and programs when planning
• Reflecting on individual learner profiles as part of the planning
• Engaging in long-term planning with teachers
• Encouraging teachers to plan collaboratively
• Providing resources that represent student voices and support 

purposeful planning 

Table 1
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To Do – Ten Dimensions
Meeting Individual Needs
The focus is on ensuring all students are provided with 
opportunities to engage in diverse and inclusive learning 
through effective mathematics practices. 

• Exploring effective mathematics practices with teachers
• Collectively deciding on what practices teachers will focus on 

as part of the program planning
• Making sense of how to differentiate instruction and assessment 
• Supporting teachers in building an understanding of who 

their students are 
• Considering students as personal and cultural resources 

(Lewison, Leland & Harste, 2010)

Learning Environment
The focus is on providing learning spaces that are organized, 
safe, nurturing, inclusive and where students are encouraged 
to collaborate and feel their opinions are valued and relevant.

• Ensure learning spaces are designed and arranged to promote 
student interactions and are reflective of individual learning profiles

• Encourage teachers to provide students with opportunities to 
discuss mathematical ideas

• Provides spaces for all students to make their thinking visible
• Creating spaces that promote awareness and understanding of 

other students

Student Tasks
The focus is on engaging students in tasks that promote prob-
lem solving, allow for a variety of solutions and allow students 
communicate their thinking using multiple representations 
as part of the mathematical learning experience. 

• Provide resources that promote learning through problem solving
• Encourage teachers to share tasks and develop tasks together
• Encourage teachers to anticipate possible student solutions and 

possible student misconceptions

Constructing Knowledge
The focus is on students making sense of mathematics 
concepts and skills through a constructivist approach where 
teachers use questioning to promote mathematical thinking.

• Explore the role of effective questioning to promote student 
thinking and learning

• Collectively make sense of the role of mathematical thinking
• Inform parents of the role of problem solving to build a 

conceptual understanding of mathematics concepts and skills
• Explore the role of the mathematical processes in other subject areas
• Engaging in professional noticing to enhance teachers 

understanding of effective teaching practices

Communicating With Parents
The focus is on teachers communicating with parents about 
their child’s progress and achievement. 

• Providing opportunities for parents to make sense of the 
program of mathematics

• Informing parents about their children’s learning
• Helping parents understanding their role in learning
• Supporting teachers when they are engaging in conversations 

with parents 

Manipulatives and Technology
The focus is on the appropriate use of manipulatives  
and technology to model mathematical ideas in  
the mathematics program. 

• Providing manipulatives and technology to support the 
teaching and learning of mathematics

• Building an understanding of the role of manipulatives 

Students’ Mathematical Communication
The focus is on viewing communication as a way of 
learning about mathematics concepts and skills and as  
a way to articulate mathematical ideas. 

• Making sense of how communication supports teaching and 
learning

• Encourage teachers to explore activities that provide students 
with opportunities to communicate their thinking and 
understanding in a variety of ways
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Unpacking Our Biases
By Cassandra Jack-Caldeira and Michelle Thompson

The rewarding and complex role of the Catholic principal 
requires that schools embody safe and inclusive spaces 
where all children can learn, grow and thrive. Opting out 
of vital conversations about equity, inclusion and anti-
Black racism is no longer optional. With some effective 
tools and strategies, administrators can be effective as 
culturally responsive leaders within our schools. As 
Catholic educators, we are called to do this work together. 

Recognizing the diverse student demographics within 
the education system requires school leaders to refine 
their advocacy skills and their knowledge in what works 
best for all students.  It also requires a genuine desire to 
see that student achievement is not negatively impacted 
by educator practice. Our own issues of privilege and 
inequality have identifiable patterns that can impact our 
ability to recognize and address issues of social justice. For 
these reasons it is important to engage in conversations 
about bias with colleagues and educators in our schools.

This can pose a challenge for all school leaders – for 
the most experienced administrator, for the BIPOC 
administrator, who may be at ease with equity discourse, 
and even for the administrator who has a diverse staff 
with an openness for such discussions. Before any work 
can be done, personal biases need to be understood. 
What biases do you bring to work? How do your 
biases affect the decisions you make, the instructional 
priorities you choose, the staff you hire? 

Leaders need to do the homework required to guide 
such important conversations. Bringing an awareness 
to equity at the school level requires an understanding 
of school data, school culture, and the needs of the 
students, staff and stakeholders that we serve. In 
Ontario, we are witness to important measures and data 
that ensure we are able to do so. 
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Learning for  
an Interconnected 

World
By Andreas Schleicher

Globalization and digitalization have connected people, 
cities, countries and continents in ways that vastly 
increase our individual and collective potential. But the 
same forces have made the world more volatile, more 
complex, more uncertain and more ambiguous. 

The world has seen a growing disconnect between the 
infinite growth imperative and the finite resources of 
our planet; between the financial economy and the real 
economy; between the wealthy and the poor; between the 
concept of our gross domestic product and the well-being 
of people; between technology and social needs; and 
between governance and the perceived voicelessness 
of people. This disconnect can have a disproportionate 
impact on those who are marginalized, societies’ outliers 
for whatever reasons. 

No one should hold education responsible for this, but 
neither should anyone underestimate the role that the 
knowledge, skills, attitudes and values of people, play 
in social and economic development and in shaping the 
cultural context. 

Education is no longer just about teaching students 
something, it’s about helping each and every one of our 
students develop a reliable compass and the tools to 

navigate with confidence through an increasingly complex, 
volatile and uncertain world. Success in education is about 
building curiosity – opening minds; it is about compassion 

– opening hearts; and it is about courage – mobilizing our 
cognitive, social and emotional resources to take action. It 
is also our best weapon against the biggest threats of our 
times: ignorance – the closed mind; hate – the closed heart; 
and fear – the enemy of agency. 

The future is about pairing the artificial intelligence 
of computers with the cognitive, social, and emotional 
skills and values of all human beings. 

The conventional approach in schools is often to break 
problems down into manageable bits and pieces and then 
to teach students how to solve these bits and pieces. But 
modern societies create value by synthesizing different 
fields of knowledge, making connections between ideas 
that previously seemed unrelated, connecting the dots 
where the next innovation will come from. 

The more interdependent the world becomes, the 
more we need great collaborators and orchestrators. 
During this pandemic, we’ve seen how the well-being 
of countries depends increasingly on people’s capacity 
to take collective action. Schools need to help students 
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Gender Discrimination – 
Society’s Huge Risk

By Debbie Kasman

The first United Nations Development Programme 
Gender Social Norms Index, published in 2020, 
analyzed data from 75 countries and found that 50 per 
cent of people think that men are superior political 
leaders. Twenty-eight percent of those polled think 
it’s justified for a man to beat his wife. The Index also 
showed that nearly 90 per cent of all people have a deeply 
ingrained bias against women. 

In Yemen, a woman can’t leave the house without her 
husband’s permission. In Chad, Niger and Guinea-
Bissau, a woman needs her husband’s permission to 
open a bank account. In Cameroon, a wife needs her 
husband’s permission to earn additional income. In the 
United States, there is no law ensuring paid maternity 
leave for new mothers. 

In politics, female leaders are often propelled to 
positions of authority at a time of crisis only to lose  

the helm when the outlook improves. In technology, half 
the women who go into the field leave. This is more than 
double the percentage of men who depart. In science, it 
can be rare for female scientists to be given their own 
Wikipedia pages until after they win Nobel prizes. 

In business, women are nearly twice as likely as men to 
be hired from outside their companies. High-potential 
women are over-mentored and under-sponsored relative 
to their male peers. Women’s voices are often ignored 
or drowned out during business meetings. Men get 
and keep the f loor more often, interrupt more, and use 
language strategies that challenge, create or maintain 
status distinctions during meetings. 

Black, Hispanic and Asian women are more interested in 
becoming a top executive than white women and men, but 
racialized women, especially Black women, are the least 
likely to call their company an inclusive place to work. 
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Learning From  
a Time of Crisis 

By Julia Forgie, Lisa Ain Dack, Mikayla Boccalon and Megan Pham-Quan

Ref lecting on teaching during the COVID-19 
pandemic, education leaders have an opportunity to 
reframe the crisis as a chance to radically reimagine the 
classroom – as spaces that promote justice, reinforce 
high expectations and foster creativity1. 

Many educators are undertaking this transformative 
work already, particularly in terms of implementing 
equitable education practices. The pandemic 
impacted individual students’ learning experiences 
in a myriad of ways, and the need to respond has 
created opportunities for teachers to experiment with 
different strategies, tools and perspectives to reach 
each student. Across Ontario, teachers are prioritizing 
holistic support, innovatively differentiating instruction 
and exploring new accessible technologies. Teachers 
are now advocating for support from their leadership 
in preserving and building upon these pathways to 
equitable education.

During interviews within a larger study on online 
teaching efficacy, Ontario elementary and secondary 
teachers consistently and spontaneously articulated 
issues of equity and inclusion in the context of online 
teaching and learning during COVID-19. Teachers’ 
descriptions of the challenges and opportunities for 
equity in online learning contexts emerged organically 
when the interviews were analyzed.

Teachers recognized the unequal access to technology 
experienced by students from vulnerable populations, 
including English language learners, students 
with learning exceptionalities and economically 
disadvantaged students, exacerbated by the pandemic’s 
forced shift to online learning. Known colloquially 
as the digital divide, these issues of access continue to 
leave vulnerable students without access to appropriate 
technologies, and families without the training 
necessary to navigate online learning2. With a sense of 

hopefulness, teachers have begun attempting to mitigate 
these concerns within their own virtual classrooms; 
however, more support is needed from leadership and 
policymakers for teachers to have the tools to ensure 
equitable education outcomes for all Ontario students3. 

Ontario teachers identified several opportunities for 
future enhancements of equity within virtual and 
in-person classroom settings including holistic support, 
differentiated instruction and accessible technologies.  
 
Holistic Support

Many teachers described their heightened awareness of 
students’ unique needs and circumstances that impacted 
their learning during the pandemic. Teachers worked 
closely with students experiencing mental health crises, 
grappling with financial stress and assuming additional 
familial responsibilities. The increased consideration 
of students’ well-being and circumstances outside of 
the classroom by both teachers and education leaders 
facilitated new ways of providing students with holistic 
support. Teachers introduced social-emotional learning, 
such as workshops on stress management strategies, as 
well as check-ins aimed at providing individualized 
support. When additional support was needed, teachers 
described effective collaborations with educational 
assistants, guidance counsellors, social workers and 
administrators. The development of these channels of 
communication and collaborative structures allowed 
teachers to access a robust and diverse support system. 

Education leaders should consider how to continue 
with and expand these support initiatives and systems, 
such as forming an equity task force of teachers, 
administrators, students, parents and community 
members to promote a more responsive, engaging and 
impactful school environment4.  



The Change-Making Role  
of the School Principal
By Charles Pascal

I am totally aware of how difficult your job has become. 
The pandemic has offered up a mountain of challenges 
for all educators; but it remains the principal who is 
the buffer between the top-down expectations of a 
government’s political whims as interpreted through the 
layers of a school board and the school community.  

A year ago, I wrote an article about the challenges of 
education change-making in a post-pandemic world. In 
it I noted, going forward, principals will be the critical 
leaders for change and will require major support as they 
deal with the Herculean task of being part of developing 
and implementing a new normal. In my own practice, I 
have been thinking about effective leadership for over 
five decades. The focus has been on how I can improve 
my own leadership in the various roles I have played 
beginning in my youth as an athlete.  

In my recent book on leadership, Leading from the Inside 
Out, I stress the importance of ref lective practice of 
leaders. I complete a daily journal about my leadership 
behaviour – at work, in family and in community – based 
on four core values and their associated behaviours. I have 
been doing this since I became a college president in 1982.  
Being clear about our core beliefs, aspiring to become our 
best selves, is key.  

One of my core values is equity. For me, equity 
underscores a commitment to ensure that everything I 
do is informed by active respect to do my best to ensure 
obstacles are removed for those who are disadvantaged 
through no fault of their own. 

Think about what the pandemic has revealed? Consider 
pre-pandemic issues that were extant before the 
pandemic? Issues of mental health, undetected learning 
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The Equity Café
By Jennifer Vieira, Sandra Donaghue, Michelle Coutinho and Annalisa Sodhi

“Teachers probably have to work on getting over their 
fear of mistakes because we’re all trying this great social 
experiment called social justice. And so,nine of 10 
things we try are going to be errors. And it’s like riding 
a bike; you getback up and you ride it again.So, we’re 
going to have to get over our fear offalling and our fear 
of errors so that we can be brave together. There are lots 
of resources for educators who want to learn how to have 
these difficult dialogues, but the first step is overcoming 
them, our fear of the conversation in the first place” 

–Loretta Ross

Catholic administrators are entrusted to create schools 
and learning spaces founded on respect and compassion. 
Our work is centred on Catholic social teachings that 
ensure dignity of the human person. The last few 
years have taught us that educational systems can 
‘pivot’ when the urgency is understood. Dufferin-Peel 
Catholic District School Board administrators have a 
deep understanding that the work of our faith, is the 

work of equity and that urgency is paramount to create 
necessary change in support of all students. It is our 
moral imperative. 

Though we are administrators, we are educators first. 
We know our learning thrives when we are given a 
space to develop our thinking and take risks in safe 
environments. As educators, we encourage our learners – 
students or staff – to develop a voice, a voice to challenge, 
to question and, dare we say, to disrupt thinking. As 
educators, we strive to learn, at times unlearn and always 
relearn with new and varied perspectives. We know 
meaningful learning happens with meaningful work – 
authentic stories and relevant connections to the world. 
Hence, the creation of The Equity Café. 

The Equity Café has provided administrators in 
DPCDSB with an opportunity to co-learn and co-lead 
in a brave space. We have created a professional 
development forum that has moved away from the 
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Steering Our New Reality
By Gino Montanari and Antonia Montanari

If someone had prophesized we would encounter a global 
pandemic, immobilizing us both physically and mentally, 
and literally bringing our world to a standstill, many 
would have dismissed the thought. But here we are, even 
as many things return to ‘normal,’ we’re still living every 
day with measures of pandemic uncertainty. 

As difficult and unnerving this new reality may be, a 
number of global and social justice events have come 
to the forefront, challenging our very understanding of 
discrimination, racism, equity and inclusivity.  

As Catholic leaders, we have been juxtaposed to all this. 
But how do we navigate forward?  

The best way to proceed, is to shift our paradigm from the 
comfort of the past, and to be present literally, physically 
and spiritually in the moment. As Catholic educators, we 
have experience with shifts and movements, whether it 
be based on pedagogy or learning styles. But never have 
we had a time where the transition has been so urgent and 
immediate. We are experiencing a revolution in education. 

As a result, a new and updated vernacular has emerged. 
Terms such as remote learning, hybrid model, pivot, 
learning management systems (LMS), communication 
platforms and virtual all form part of this new way to 
deliver curriculum and engage our learners. As Catholic 
principals and vice-principals, we have also had to deal 
with the outcomes resulting from these pressing changes. 
With little prior experience, many have spent countless 
hours familiarizing ourselves with these demanding shifts 
so we could assist and support our students, colleagues 
and staff. A large part of our ability to adapt and adopt 
has been a direct result of the unending support and 
guidance received both from our colleagues and our 
district senior staff as we continue to navigate this new 
normal. The pandemic has and continues to demonstrate 
the importance of “connecting” with one another not 
only to conduct meetings, but in reducing the isolation 
that can be prevalent in new virtual teaching and learning 
environments. 

Another element the pandemic has facilitated is dialogue, 
virtual or otherwise, on the very fabric of our society. 
As much as the pandemic has compelled us to shift our 
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